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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Essay questions

The following descriptions have been provided to indicate the way in which progression within the criteria is
likely to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 20+5

Band AOl:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
17-20 analyse the_ text critically; show a perceptive thro_ugh Iang_uage st(ucture and fo_rm; use precise
marks understam_jlng of the text, gng_aglng_fully, subject terminology in an appropriate context.
perhaps with some originality in their personal
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 considerable coherence and use an language, form and structure; make thoughtful
appropriate register; use a thoughtful reference to the meanings and effects of stylistic
13-16 approach to the task; show a secure features used by the writer; use apt subject
marks unde.rstandlng of key aspgcts of the text., WIFh terminology.
considerable engagement; support and justify
their responses by well-chosen direct
reference to the text, including quotations
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
9-12 task; show an understanding of key aspects of | subject terminology.
marks the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on
with some coherence and sometimes use an writers’ use of language, form and structure; may
2 appropriate register; use a limited approach to | make limited reference to meanings and effects;
the task; show some understanding of key may use some relevant subject terminology.
5-8 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
quotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the text, | accurately.
1-4 marks . . )
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






Write about Lady Macbeth and how she is presented at different points in the play.

[20+5]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and
the use of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks).

Indicative content

Responses may include:

AO1
o An overview of Lady Macbeth’s character and behaviour in the play
e Comments on her relationship with Macbeth and how it changes during the
play
e An appreciation of her ambition, ruthlessness and unusually powerful role
within a male-dominated society
e Lady Macbeth’s role in the murder of King Duncan, including her planning,
persuasion of Macbeth, duplicity towards Duncan and framing the guards, but
not being able to kill Duncan herself
o How she supports and covers for Macbeth at key moments, e.g. returning the
daggers to Duncan’s room, fainting after the discovery of Duncan’s body and
making excuses for Macbeth’s behaviour in the banquet scene
¢ Her mental disintegration and death in Act 5
AO2

Comments on Shakespeare’s use of language in the presentation of Lady
Macbeth

Her use of imagery associated with the supernatural, darkness and blood

Her use of persuasive language towards Macbeth when influencing Macbeth’s
actions in Act 1 Scenes 5 and 7

Her guilt and despair shown through her fragmented language and sentence
structure when sleepwalking in Act 5 Scene 1

An appreciation of structure through the identification of key moments and
turning points in Shakespeare’s presentation of Lady Macbeth

This is not a checklist. Please reward valid alternatives.

AO4
Level Performance Descriptors
High Performance In the context of the Level of Demand of the question, Learners spell
4-5 marks and punctuate with consistent accuracy, and consistently use

vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance |In the context of the Level of Demand of the question, Learners spell

2-3 marks and punctuate with considerable accuracy, and use a considerable
range of vocabulary and sentence structures to achieve general control
of meaning.

Threshold Performance In the context of the Level of Demand of the question, Learners spell

1 mark and punctuate with reasonable accuracy, and use a reasonable range of
vocabulary and sentence structures; any errors do not hinder meaning in
the response.

0 marks Candidates do not reach the threshold performance outlined in the

performance descriptor above.
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Eduqas

Sticky Note

Begins with focus, although this is a rather sweeping statement.



Eduqas

Sticky Note

Takes a narrative approach.



Eduqas

Sticky Note

Makes a relevant selection and offers some explanation.
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Eduqas

Sticky Note

Selects a key scene, showing some understanding.



Eduqas

Sticky Note

Sees the contrast between Lady Macbeth's actions in Act 2 Scene 2 and Act 5 Scene 1 and selects in support - though both references are from the latter scene.



Eduqas

Sticky Note

The candidate responds with focus and some understanding, beginning to discuss several relevant scenes. More secure tracking across the play and attention to language use would have pushed this securely into Band 3.
8+2 = 10 marks.
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Eduqas

Sticky Note

Begins with focus and reference to Lady Macbeth's first scene.



Eduqas

Sticky Note

Selects and makes inferences.
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Eduqas

Sticky Note

Makes a closer comment on language choice.



Eduqas

Sticky Note

Selects a specific example in support of discussion, beginning to analyse language and structure.



Eduqas

Sticky Note

Continues to work through the play, selecting apt detail in support.



Eduqas

Sticky Note

Moves straight to Act 5: some key scenes missed.



Eduqas

Sticky Note

The candidate tracks Lady Macbeth across most of the play (though some key scenes in the middle are omitted). Understanding is shown with detailed discussion and reference, including some analysis of language and structure, achieving a solid Band 3 mark.
11+3 = marks.
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Eduqas

Sticky Note

Begins with clear focus and a little overview of key aspects.



Eduqas

Sticky Note

Analyses a key reference from Lady Macbeth's first scene - a good place to start.



Eduqas

Sticky Note

Selects and highlights, beginning to evaluate character.
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Eduqas

Sticky Note

Selects key details and makes decent inferences about Lady Macbeth's presentation.



Eduqas

Sticky Note

Supports this point with evidence selected from three key scenes.
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Eduqas

Sticky Note

Pays close attention to language choice, continuing to make apt inferences.



Eduqas

Sticky Note

Thoughtful probing of character.
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Eduqas

Sticky Note

Illustrates this change in the presentation of Lady Macbeth with well-chosen references.
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Eduqas

Sticky Note

The candidate produces a thorough and thoughtful response, showing secure understanding and including some close analysis of language choice. It gets to the top end of Band 4.
15+4 = 19 marks.










*Elzl Write about Lady Macbeth and how she is presented at different points in the play.
[25]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.
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SECTION A (SHAKESPEARE)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Extract questions

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

Total 15 marks

Band AO1:1a+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
13-15 analyse the_ text critically; show a perceptive thro_ugh Iang_uage structure and fqrm; use precise
marks understanding of the text, engaging fully, subject terminology in an appropriate context.
perhaps with some originality in their personal
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 coherence and use an appropriate register; language, form and structure; make thoughtful
use a thoughtful approach to the task; show a reference to the meanings and effects of stylistic
10-12 secure understanding of key aspects of the features used by the writer; use apt subject
text, with considerable engagement; support terminology.
marks R A
and justify their responses by well-chosen
direct reference to the text, including
quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
7-9 marks . . o
the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on
with some coherence and sometimes use an writers’ use of language, form and structure; may
2 appropriate register; use a limited approach to | make limited reference to meanings and effects;
the task; show some understanding of key may use some relevant subject terminology.
4-6 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the text, | accurately.
1-3 marks . : .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






Othello

Read the extract on the opposite page. Then answer the following question:

What does the extract show an audience about Othello’s thoughts and feelings at
this point in the play? Refer closely to details from the extract to support your
answer.

This question assesses AO1 and AO2.

Indicative content

Responses may include:

[15]

AO1

¢ An overview of the situation and Othello’s thoughts and feelings here

¢ His motivation to kill Desdemona, for example how he sees himself as an

agent of justice

Key ideas and themes in the extract, e.g. beauty, justice, love, death

¢ Comments on his contrasting emotions throughout the extract
An audience’s response to this soliloquy

AO2

o Comments on Shakespeare’s use of language in the extract, e.g. the

extended use of metaphor / symbolism
Interpretation of key phrases, e.g. “it is the cause”, “put out the light”

o Comments on the use of repetition and contrast throughout the extract and

their effects

¢ Comments on how Othello’s references to Desdemona shift between third

and second person
o Shakespeare’s use of blank verse and soliloquy in the extract

This is not a checklist. Please reward valid alternatives.
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Eduqas

Sticky Note

Selects and interprets with a simple comment.



Eduqas

Sticky Note

Tracks surface meaning, beginning to probe sub-text.



Eduqas

Sticky Note

Makes quite a dubious comment here.



Eduqas

Sticky Note

Selects and makes a valid inference.



Eduqas

Sticky Note

Comments are reasonable, if rather simple.
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Eduqas

Sticky Note

The candidate tracks the extract, showing some understanding of key aspects through detailed selection, though comments tend to be quite simple. AO1 gets to the bottom of Band 3 with some emerging inference; limited attention to the AO2 element inhibits the overall mark, however.
6 marks.
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Eduqas

Sticky Note

Sees the crux of this situation, leading into some assured comments on the effects of a structural device.



Eduqas

Sticky Note

Discusses alternative interpretations, with audience response in mind.



Eduqas

Sticky Note

Explores Shakespeare's use of imagery and its effects.



Eduqas

Sticky Note

Confident analysis of imagery.
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Eduqas

Sticky Note

Perhaps - continues to probe sub-text, though perhaps not as convincingly here.



Eduqas

Sticky Note

A couple of specific examples here would enhance this point.



Eduqas

Sticky Note

Although the quality of analysis fades somewhat in the latter half of this response, the candidate gets into Band 5 with assured discussion of Othello's thoughts and feelings in the soliloquy.
13 marks.










Othello

Answerboth| 3 | 1 |and| 3 | 2 |
You are advised to spend about 20 minutes on EIIl , and about 40 minutes on EIZl .

EIIl Read the extract on the opposite page. Then answer the following question:

What does the extract show an audience about Othello’s thoughts and feelings at this
point in the play? Refer closely to details from the extract to support your answer. [15]





Enter OTHELLO, With a light, and DEsDEMONA in bed.

OTHELLO It is the cause, it is the cause, my soul:
Let me not name it to you, you chaste stars.
It is the cause. Yet I'll not shed her blood,
Nor scar that whiter skin of hers than snow
And smooth as monumental alabaster —
Yet she must die, else she’ll betray more men.
Put out the light, and then put out the light:
If I quench thee, thou flaming minister,
| can again thy former light restore,
Should | repent me; but once put out thy light,
Thou cunning’st pattern of excelling nature,
| know not where is that Promethean heat
That can thy light relume. When | have plucked thy rose,
| cannot give it vital growth again;
It needs must wither. I'll smell it on the tree.

He kisses her.

O balmy breath, that dost almost persuade
Justice to break her sword! One more, one more!
Be thus when thou art dead, and I will kill thee
And love thee after. One more, and this the last.
So sweet was ne’er so fatal. | must weep.
But they are cruel tears: this sorrow’s heavenly —
It strikes where it doth love. She wakes.
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Essay questions

The following descriptions have been provided to indicate the way in which progression within the criteria is
likely to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 20+5

Band AOl:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
17-20 analyse the_ text critically; show a perceptive thro_ugh Iang_uage st(ucture and fo_rm; use precise
marks understam_jlng of the text, gng_aglng_fully, subject terminology in an appropriate context.
perhaps with some originality in their personal
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 considerable coherence and use an language, form and structure; make thoughtful
appropriate register; use a thoughtful reference to the meanings and effects of stylistic
13-16 approach to the task; show a secure features used by the writer; use apt subject
marks unde.rstandlng of key aspgcts of the text., WIFh terminology.
considerable engagement; support and justify
their responses by well-chosen direct
reference to the text, including quotations
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
9-12 task; show an understanding of key aspects of | subject terminology.
marks the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on
with some coherence and sometimes use an writers’ use of language, form and structure; may
2 appropriate register; use a limited approach to | make limited reference to meanings and effects;
the task; show some understanding of key may use some relevant subject terminology.
5-8 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
quotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the text, | accurately.
1-4 marks . . )
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






Write about Desdemona and how she is presented at different points in the play.
[20+5]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks).

Indicative content

Responses may include:

AOl1

An overview of Desdemona’s character and behaviour in the play

e Her relationship with Othello and romantic view of him
Her innocence and loyalty towards her husband, in stark contrast with the
view of her created by lago and believed by Othello

¢ How she is objectified and / or abused by male characters in the play (e.g.
Brabantio, Roderigo, lago and Othello)

o How she is viewed by others (e.g. Cassio, Brabantio, lago, Emilia)

e Her assertiveness (e.g. in choosing to marry Othello against her father’s
wishes, attempting to persuade Othello to reinstate Cassio) and her
submissiveness (e.g. towards Othello and her fate)

AO2

¢ Comments on Shakespeare’s use of language in the presentation of
Desdemona

e Imagery typically associated with Desdemona and what it shows about how
she is viewed by others, e.g. treasure, religion, prostitution

e Her polite but assertive language in Act 1 Scene 3

o Desdemona’s frequent use of questions as Othello’s behaviour towards her
changes

e Comments on her ambiguous final words and apparent forgiveness of Othello

e An appreciation of structure through the identification of key moments and
turning points in Shakespeare’s presentation of Desdemona

This is not a checklist. Please reward valid alternatives.

AO4

Level Performance Descriptors

High Performance In the context of the Level of Demand of the question, Learners spell

4-5 marks and punctuate with consistent accuracy, and consistently use
vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance |In the context of the Level of Demand of the question, Learners spell

2-3 marks and punctuate with considerable accuracy, and use a considerable
range of vocabulary and sentence structures to achieve general control
of meaning.

Threshold Performance In the context of the Level of Demand of the question, Learners spell

1 mark and punctuate with reasonable accuracy, and use a reasonable range of
vocabulary and sentence structures; any errors do not hinder meaning in
the response.

0 marks Candidates do not reach the threshold performance outlined in the

performance descriptor above.
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Eduqas

Sticky Note

Begins tracking Desdemona's presentation from the start of the play.



Eduqas

Sticky Note

Selects and makes sound inferences with focus.
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Eduqas

Sticky Note

The inference is less clear here.



Eduqas

Sticky Note

Continues to make straightforward points with apt support.



Eduqas

Sticky Note

Manages some closer comment on language and its effects here.
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Eduqas

Sticky Note

Tracks character across the play, selecting some key scenes in support.
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Eduqas

Sticky Note

The candidate offers a sustained, focused response. The straightforward construction of paragraphs helps them accumulate focused, supported points, but perhaps also limits the depth of discussion. This gets just into Band 4 for AO1, but for AO3 it's Band 3.
13+3 = 16 marks.
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Eduqas

Sticky Note

Picks out a series of key aspects of character, with a clear sense of overview.



Eduqas

Sticky Note

Finds a good place to start.



Eduqas

Sticky Note

Uses analysis of language and structural devices to make thoughtful inferences, with a clear focus on both character and audience response.



Eduqas

Sticky Note

Contextual comments are relevant for AO1 here.



Eduqas

Sticky Note

Makes a perceptive, evaluative point here.
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Eduqas

Sticky Note

Engages confidently with imagery.



Eduqas

Sticky Note

Discusses presentation with assured selections in support.



Eduqas

Sticky Note

Makes detailed, sometimes sensitive inferences.
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Eduqas

Sticky Note

Illustrates change in presentation of character with apt reference to text.



Eduqas

Sticky Note

The candidate responds with a confident discussion of Desdemona's presentation in the play, demonstrating both perceptive understanding and the ability to explore language with sensitive analysis, achieving a strong Band 5 mark.
19+5 = 24 marks.










* Write about Desdemona and how she is presented at different points in the play. [25]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.
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SECTION A (SHAKESPEARE)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Extract questions

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

Total 15 marks

Band AO1:1a+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
13-15 analyse the_ text critically; show a perceptive thro_ugh Iang_uage structure and fqrm; use precise
marks understanding of the text, engaging fully, subject terminology in an appropriate context.
perhaps with some originality in their personal
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 coherence and use an appropriate register; language, form and structure; make thoughtful
use a thoughtful approach to the task; show a reference to the meanings and effects of stylistic
10-12 secure understanding of key aspects of the features used by the writer; use apt subject
text, with considerable engagement; support terminology.
marks R A
and justify their responses by well-chosen
direct reference to the text, including
quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
7-9 marks . . o
the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on
with some coherence and sometimes use an writers’ use of language, form and structure; may
2 appropriate register; use a limited approach to | make limited reference to meanings and effects;
the task; show some understanding of key may use some relevant subject terminology.
4-6 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the text, | accurately.
1-3 marks . : .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






Much Ado About Nothing

Read the extract on the opposite page. Then answer the following question:

Look at how the characters speak and behave here. How do you think an audience
might respond to this part of the play? Refer closely to details from the extract to
support your answer. [15]

This question assesses AO1 and AO2.

Indicative content

Responses may include:

AO1
¢ How the characters’ speech and behaviour might affect an audience
e Beatrice’s cheerful mood and comments on marriage
¢ An audience’s reaction to Don Pedro’s unexpected proposal, and whether it
is serious, playful or an attempt to test his belief that Beatrice is in love with
Benedick
e Beatrice’s diplomatic response to the proposal, and other possible
underlying reasons for declining him
e Comments on Leonato’s view of his niece
¢ An audience’s reaction to Don Pedro’s assertion that she “were an excellent
wife for Benedick”
AO2

Comments on Shakespeare’s use of language in the extract

Beatrice’s use of metaphor and personification, e.g. “Your grace is too
costly to wear”, “poor fool it keeps on the windy side of care”, “there was a
star danced”

The use of cheerful language, mainly associated with Beatrice, and how it
contributes to the light-hearted mood

Comments on the contrast in sentence structure between Don Pedro’s
mainly simple and direct sentences and Beatrice’s more detailed complex
sentences

Shakespeare’s use of prose in the extract

This is not a checklist. Please reward valid alternatives.
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Eduqas

Sticky Note

True - but no evidence offered so far.



Eduqas

Sticky Note

Selects and interprets here, offering a reasonable comment.



Eduqas

Sticky Note

This may be true, but the response isn't moving on.



Eduqas

Sticky Note

Sees the comedy in Leonato's words here.



Eduqas

Sticky Note

The candidate makes a couple of selections, showing some understanding and getting to mid-Band 2. More methodical tracking through the extract would be needed to get into Band 3.
5 marks.
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Eduqas

Sticky Note

Places extract and identifies a key moment.



Eduqas

Sticky Note

Selects and interprets with focus.



Eduqas

Sticky Note

AO3 is not assessed here, but brief contextual comments can gain some credit for AO1.



Eduqas

Sticky Note

Clear focus on audience response.



Eduqas

Sticky Note

Offers some reflection on Don Pedro's motivation and the effect on an audience here.
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Eduqas

Sticky Note

Becoming increasingly engaged on this exchange between Don Pedro and Beatrice.



Eduqas

Sticky Note

Some probing of character with apt support.



Eduqas

Sticky Note

The candidate gets to the top of Band 3 with a focused, engaged response to the extract. More detailed attention to AO2 would have tipped the balance to put it into Band 4.
9 marks.










Much Ado About Nothing

Answerboth| 4 | 1 |and| 4 | 2 |

You are advised to spend about 20 minutes on , and about 40 minutes on .

Read the extract on the opposite page. Then answer the following question:

Look at how the characters speak and behave here. How do you think an audience might
respond to this part of the play? Refer closely to details from the extract to support your
answer. [15]





DonN Pebro

BEATRICE

CLAuDIO

BEATRICE

DonN Pebro

BEATRICE

DonN Pebro

BEATRICE

DonN Pebro

BEATRICE

LEONATO
BEATRICE
DonN Pebro

LEONATO

DonN PebproO
LEONATO
DonN Pebro

LEONATO

In faith, lady, you have a merry heart.

Yea, my lord, | thank it, poor fool it keeps on the windy side
of care: my cousin tells him in his ear that he is in her heart.

And so she doth, cousin.

Good Lord for alliance: thus goes every one to the world but I,

and | am sunburnt, | may sit in a corner and cry, ‘Heigh ho for a
husband.’

Lady Beatrice, | will get you one.

| would rather have one of your father’s getting: hath your

grace ne’er a brother like you? Your father got excellent husbands, if a
maid could come by them.

Will you have me, lady?

No, my lord, unless | might have another for working-days,

your grace is too costly to wear every day: but | beseech your grace
pardon me, | was born to speak all mirth, and no matter.

Your silence most offends me, and to be merry, best
becomes you, for out a question, you were born in a merry hour.

No sure, my lord, my mother cried, but then there was a star
danced, and under that was | born: cousins, God give you joy.

Niece, will you look to those things | told you of?
| cry you mercy, uncle: by your grace’s pardon.  Exit

By my troth a pleasant spirited lady.

There’s little of the melancholy element in her, my lord, she is

never sad, but when she sleeps, and not ever sad then: for | have
heard my daughter say, she hath often dreamed of unhappiness, and
waked herself with laughing.

She cannot endure to hear tell of a husband.

Oh by no means, she mocks all her wooers out of suit.

She were an excellent wife for Benedick.

Oh Lord, my lord, if they were but a week married, they would
talk themselves mad.
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Essay questions

The following descriptions have been provided to indicate the way in which progression within the criteria is
likely to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 20+5

Band AOl:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
17-20 analyse the_ text critically; show a perceptive thro_ugh Iang_uage st(ucture and fo_rm; use precise
marks understam_jlng of the text, gng_aglng_fully, subject terminology in an appropriate context.
perhaps with some originality in their personal
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 considerable coherence and use an language, form and structure; make thoughtful
appropriate register; use a thoughtful reference to the meanings and effects of stylistic
13-16 approach to the task; show a secure features used by the writer; use apt subject
marks unde.rstandlng of key aspgcts of the text., WIFh terminology.
considerable engagement; support and justify
their responses by well-chosen direct
reference to the text, including quotations
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
9-12 task; show an understanding of key aspects of | subject terminology.
marks the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on
with some coherence and sometimes use an writers’ use of language, form and structure; may
2 appropriate register; use a limited approach to | make limited reference to meanings and effects;
the task; show some understanding of key may use some relevant subject terminology.
5-8 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
quotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the text, | accurately.
1-4 marks . . )
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






Write about Claudio and how he is presented in Much Ado About Nothing.

[20+5]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks).

Indicative content

Responses may include:

AO1
[ ]

An overview of Claudio’s character and behaviour in the play

How he is introduced in Act 1 Scene 1, both through the initial report of his
bravery in battle and his conversations with Benedick and Don Pedro about
Hero

Claudio’s conventional approach to ideas of love and honour

His gullibility in believing Don John in both Act 2 Scene 1 and Act 3 Scene 2
Comments on his aggressive condemnation of Hero in Act 4 Scene 2 and his
subsequent pleading for forgiveness and acceptance of Leonato’s
“punishment” in Act 5

Comments on whether he deserves his second chance to marry Hero

AO2

Comments on Shakespeare’s use of language in the presentation of Claudio
His conventionally romantic language praising Hero and her beauty, suggesting
his shallowness, e.g. “Can the world buy such a jewel?”, “In mine eye she is the
sweetest lady | ever looked on”

Comments on his vitriolic language towards Hero in Act 4 Scene 1, e.g. “rotten

L]

orange”, “savage sensuality” and the use of oxymoron to show his confused
feelings for her, e.g. “most foul, most fair”, “pure impiety, impious purity”
Shakespeare’s use of verse and prose in the presentation of Claudio

An appreciation of structure through the identification of key moments and

turning points in Shakespeare’s presentation of Claudio

This is not a checklist. Please reward valid alternatives.

AO4
Level Performance Descriptors
High Performance In the context of the Level of Demand of the question, Learners spell
4-5 marks and punctuate with consistent accuracy, and consistently use

vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance |In the context of the Level of Demand of the question, Learners spell

2-3 marks and punctuate with considerable accuracy, and use a considerable
range of vocabulary and sentence structures to achieve general control
of meaning.

Threshold Performance In the context of the Level of Demand of the question, Learners spell

1 mark and punctuate with reasonable accuracy, and use a reasonable range of
vocabulary and sentence structures; any errors do not hinder meaning
in the response.

0 marks Candidates do not reach the threshold performance outlined in the

performance descriptor above.
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Eduqas

Sticky Note

Outlines some key aspects of character in opening paragraph.



Eduqas

Sticky Note

Identifies a relevant event, supported with an apt reference.



Eduqas

Sticky Note

Shows understanding of influences on Claudio's behaviour.



Eduqas

Sticky Note

Discusses a key aspect of character.
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Eduqas

Sticky Note

Response becomes more narrative here.



Eduqas

Sticky Note

Makes straightforward inferences based on events.



Eduqas

Sticky Note

Unpicks this image, contributing to AO2.



Eduqas

Sticky Note

Makes a questionable statement here, but continues to probe character.



Eduqas

Sticky Note

The candidate tracks Claudio across the text, showing straightforward understanding of key aspects, with appropriate detail selected in support. This response achieves a solid Band 3 mark.
11+4 = 15 marks.
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Eduqas

Sticky Note

Introduces some aspects of character, then selects and interprets a key image.



Eduqas

Sticky Note

Begins to probe presentation of character with apt selections in support.



Eduqas

Sticky Note

Analyses an important metaphor and links to a useful contextual comment.
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Eduqas

Sticky Note

Sees some foreshadowing - becoming quite thoughtful here.



Eduqas

Sticky Note

Tracks character methodically across the play, noting changes.



Eduqas

Sticky Note

Gains some AO2 credit with closer probing of language and form in this paragraph.
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Eduqas

Sticky Note

Looks at imagery and language choice.



Eduqas

Sticky Note

Yes - sees the effect of this device on the audience.



Eduqas

Sticky Note

Makes thoughtful inferences.
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Eduqas

Sticky Note

Supports viewpoint with well-chosen textual detail.



Eduqas

Sticky Note

Discussion is tentative and evaluative in this paragraph.



Eduqas

Sticky Note

Uses an apt contrast to illustrate viewpoint.



Eduqas

Sticky Note

The candidate sustains a fully engaged discussion, which ranges across the text and makes assured use of specific detail in support. Evaluative and at times insightful, it gets into Band 5.
18+4 = 22 marks.










* Write about Claudio and how he is presented in Much Ado About Nothing. [25]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.
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SECTION A (SHAKESPEARE)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Extract questions

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

Total 15 marks

Band AO1:1a+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
13-15 analyse the_ text critically; show a perceptive thro_ugh Iang_uage structure and fqrm; use precise
marks understanding of the text, engaging fully, subject terminology in an appropriate context.
perhaps with some originality in their personal
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 coherence and use an appropriate register; language, form and structure; make thoughtful
use a thoughtful approach to the task; show a reference to the meanings and effects of stylistic
10-12 secure understanding of key aspects of the features used by the writer; use apt subject
text, with considerable engagement; support terminology.
marks R A
and justify their responses by well-chosen
direct reference to the text, including
quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
7-9 marks . . o
the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on
with some coherence and sometimes use an writers’ use of language, form and structure; may
2 appropriate register; use a limited approach to | make limited reference to meanings and effects;
the task; show some understanding of key may use some relevant subject terminology.
4-6 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the text, | accurately.
1-3 marks . : .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






The Merchant of Venice

6 |1 | Read the extract on the opposite page. Then answer the following question:
Look at how Bassanio and Antonio speak and behave here. What does it reveal
about them at this point in the play? Refer closely to details from the extract to
supportyour answer. [15]

This question assesses AO1 and AO2.

Indicative content

Responses may include:

AO1
e An overview of how Bassanio and Antonio speak and behave
e What this exchange reveals about their relationship

¢ Comments on Bassanio’s admission of his wastefulness at the start of the
extract

e Comments on Antonio’s willingness to borrow money on his behalf
e Bassanio’s interest in Portia and confidence in the success of his suit

AO2
¢ Comments on Shakespeare’s use of language in the extract
o Discussion of the image of the arrows used by Bassanio
e Comments on how Antonio’s language shows his indulgence of Bassanio
[ )

Language related to wealth and treasure used by Bassanio to describe
Portia and what this suggests
e The use of verse in the extract

This is not a checklist. Please reward valid alternatives.
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Eduqas

Sticky Note

Gets straight into selection and highlighting here.  A brief introduction, placing the extract and perhaps offering some overview, might have been a useful precursor.



Eduqas

Sticky Note

Shows understanding through some straightforward inferences.



Eduqas

Sticky Note

Highlights some key aspects with support.



Eduqas

Sticky Note

This final paragraph doesn't add anything new to the discussion or contain a specific reference.



Eduqas

Sticky Note

The candidate responds with focus, making some straightforward, supported points on the relationship between Antonio and Bassanio, getting to Band 3 for AO1. More specific attention to AO2 would have placed this more securely into Band 3 overall.
7 marks.
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Eduqas

Sticky Note

Places extract and highlights the significance of its content.



Eduqas

Sticky Note

Selects and highlights, probing the relationship.



Eduqas

Sticky Note

Picks out a key metaphor and links it to character.



Eduqas

Sticky Note

Continues to probe the relationship with apt references to text.
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Eduqas

Sticky Note

Supports key point with effective selection of detail.



Eduqas

Sticky Note

Makes an interesting inference, becoming increasingly evaluative on Bassanio in this paragraph.



Eduqas

Sticky Note

Uses embedded quotations effectively to support discussion.



Eduqas

Sticky Note

Offers a closer comment on language choice here.
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Eduqas

Sticky Note

The candidate produces a focused, sustained response, discussing the extract thoughtfully and selecting detail securely in support. It gets to the top of Band 4.
12 marks.










The Merchant of Venice

Answer both and .
You are advised to spend about 20 minutes on , and about 40 minutes on .

Read the extract on the opposite page. Then answer the following question:

Look at how Bassanio and Antonio speak and behave here. What does it reveal about
them at this point in the play? Refer closely to details from the extract to support your
answer. [15]





BAssANIO

ANTONIO

BAssANIO

ANTONIO

| owe you much, and like a wilful youth

That which | owe is lost; but if you please
To shoot another arrow that self way

Which you did shoot the first, | do not doubt,
As | will watch the aim, or to find both

Or bring your latter hazard back again

And thankfully rest debtor for the first.

You know me well, and herein spend but time
To wind about my love with circumstance;
And out of doubt you do me now more wrong
In making question of my uttermost

Than if you had made waste of all | have.
Then do but say to me what | should do

That in your knowledge may by me be done,
And | am prest unto it: therefore speak.

In Belmont is a lady richly left,

And she is fair, and — fairer than that word —

Of wondrous virtues. Sometimes from her eyes
| did receive fair speechless messages.

Her name is Portia, nothing undervalued

To Cato’s daughter, Brutus’ Portia.

Nor is the wide world ignorant of her worth;

For the four winds blow in from every coast
Renownéd suitors, and her sunny locks

Hang on her temples like a golden fleece,
Which makes her seat of Belmont Colchos’ strand,
And many Jasons come in quest of her.

O my Antonio, had | but the means

To hold a rival place with one of them,

| have a mind presages me such thrift

That | should questionless be fortunate.

Thou know’st that all my fortunes are at sea;

Neither have | money nor commodity

To raise a present sum; therefore go forth,

Try what my credit can in Venice do,

That shall be racked even to the uttermost

To furnish thee to Belmont to fair Portia.

Go presently enquire, and so will I,

Where money is, and | no question make

To have it of my trust or for my sake. Exeunt
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SECTION A (SHAKESPEARE)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Extract questions

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

Total 15 marks

Band AO1:1a+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
13-15 analyse the_ text critically; show a perceptive thro_ugh Iang_uage structure and fqrm; use precise
marks understanding of the text, engaging fully, subject terminology in an appropriate context.
perhaps with some originality in their personal
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 coherence and use an appropriate register; language, form and structure; make thoughtful
use a thoughtful approach to the task; show a reference to the meanings and effects of stylistic
10-12 secure understanding of key aspects of the features used by the writer; use apt subject
text, with considerable engagement; support terminology.
marks R A
and justify their responses by well-chosen
direct reference to the text, including
quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
7-9 marks . . o
the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on
with some coherence and sometimes use an writers’ use of language, form and structure; may
2 appropriate register; use a limited approach to | make limited reference to meanings and effects;
the task; show some understanding of key may use some relevant subject terminology.
4-6 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the text, | accurately.
1-3 marks . : .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






Romeo and Juliet

SECTION A (Shakespeare)

INDICATIVE CONTENT

Read the extract on the opposite page. Then answer the following question:

What does the extract show an audience about Juliet’s thoughts and feelings at this
point in the play? Refer closely to details from the extract to support your answer.

[15]

This question assesses AO1 and AO2.

Indicative content

Responses may include:

AO1
o An overview of Juliet’s situation at this point in the play
e An appreciation of her isolation and desperation
¢ Comments on her doubts about the Friar and mounting fears about waking in
the Capulets’ vault
e How Juliet’s uncertainty creates sympathy and suspense for an audience
AO2

Comments on Shakespeare’s use of language in the extract

Juliet’s use of questions, increasingly lengthy complex sentences, hyphens
and repetition

Her use of vivid sensory images, e.g. “loathsome smells”, “shrieks”, “madly
play with my forefathers’ joints” and their effects

Comments on the use of supernatural and horrific images, e.g. “bloody Tybalt

... fest’ring in his shroud”, “night spirits”, “mangled Tybalt” and their effects
Shakespeare’s use of soliloquy and blank verse in the extract

This is not a checklist. Please reward valid alternatives.
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Eduqas

Sticky Note

Begins with focus and makes a valid, basic point.



Eduqas

Sticky Note

Supports the point made with a specific reference, and highlights the effect of some language choice.



Eduqas

Sticky Note

Continues to probe language choice, earning some AO2 credit, but hasn't moved beyond the first and only line selected.



Eduqas

Sticky Note

The candidate shows some basic understanding of Juliet's thoughts and feelings, addressing both AO1 and AO2, but doesn't develop beyond the initial point and selection. Engaging with more of the extract would have made attaining Band 3 possible.
5 marks.
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Eduqas

Sticky Note

Makes a brisk, focused start, selecting to support a point and offering some reasonable AO2 comment; audience response is addressed.



Eduqas

Sticky Note

The approach here is rather formulaic, but the focus is clear and each paragraph hits both assessment objectives.



Eduqas

Sticky Note

Perhaps, but this point isn't fully explained.
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Eduqas

Sticky Note

Works at making close comments on language choice, although this one is rather vague.



Eduqas

Sticky Note

The candidate constructs a solid, focused response, addressing both assessment objectives in each paragraph: straightforward understanding is shown throughout.
8 marks.
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Eduqas

Sticky Note

Summarises background to extract, showing sound understanding.



Eduqas

Sticky Note

Not concise, but the candidate works through this part of the extract sensibly and with a clear focus.
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Eduqas

Sticky Note

Probes a structural device and language choice, addressing AO2 effectively here.



Eduqas

Sticky Note

Appreciates how Juliet's fears are rising through the extract.



Eduqas

Sticky Note

Illustrates Juliet's fears with some analysis of the graphic imagery used; discussion is secure.
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Eduqas

Sticky Note

Tracks through the whole extract thoroughly, making thoughtful selections to support and develop discussion.



Eduqas

Sticky Note

Offers some overview and appreciation of the soliloquy's structure here.



Eduqas

Sticky Note

The candidate responds with a fully engaged, thorough discussion, getting to the top of Band 4.
12 marks.










SECTION A (Shakespeare)
Answer on one text only.

Romeo and Juliet

Answer both |I|I| and |I|Z| .

You are advised to spend about 20 minutes on EIIl and about 40 minutes on EIZl .

|I|I| Read the extract on the opposite page. Then answer the following question:

What does the extract show an audience about Juliet’s thoughts and feelings at this
point in the play? Refer closely to details from the extract to support your answer. [15]





JuLiET  What if it be a poison which the Friar
Subtly hath ministered to have me dead,
Lest in this marriage he should be dishonoured,
Because he married me before to Romeo?
| fear it is, and yet methinks it should not,
For he hath still been tried a holy man.
How if, when | am laid into the tomb,
| wake before the time that Romeo
Come to redeem me? There’s a fearful point!
Shall | not then be stifled in the vault,
To whose foul mouth no healthsome air breathes in,
And there die strangled ere my Romeo comes?
Orif | live, is it not very like
The horrible conceit of death and night,
Together with the terror of the place —
As in a vault, an ancient receptacle,
Where for this many hundred years the bones
Of all my buried ancestors are packed,
Where bloody Tybalt, yet but green in earth,
Lies fest’ring in his shroud, where, as they say,
At some hours in the night spirits resort —
Alack, alack, is it not like that I,
So early waking — what with loathsome smells,
And shrieks like mandrakes’ torn out of the earth,
That living mortals hearing them run mad —
O, if  wake, shall | not be distraught,
Environéd with all these hideous fears,
And madly play with my forefathers’ joints,
And pluck the mangled Tybalt from his shroud,
And in this rage, with some great kinsman’s bone,
As with a club, dash out my desp’rate brains?
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Essay questions

The following descriptions have been provided to indicate the way in which progression within the criteria is
likely to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 20+5

Band AOl:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
17-20 analyse the_ text critically; show a perceptive thro_ugh Iang_uage st(ucture and fo_rm; use precise
marks understam_jlng of the text, gng_aglng_fully, subject terminology in an appropriate context.
perhaps with some originality in their personal
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 considerable coherence and use an language, form and structure; make thoughtful
appropriate register; use a thoughtful reference to the meanings and effects of stylistic
13-16 approach to the task; show a secure features used by the writer; use apt subject
marks unde.rstandlng of key aspgcts of the text., WIFh terminology.
considerable engagement; support and justify
their responses by well-chosen direct
reference to the text, including quotations
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
9-12 task; show an understanding of key aspects of | subject terminology.
marks the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on
with some coherence and sometimes use an writers’ use of language, form and structure; may
2 appropriate register; use a limited approach to | make limited reference to meanings and effects;
the task; show some understanding of key may use some relevant subject terminology.
5-8 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
quotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the text, | accurately.
1-4 marks . . )
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






‘In The Merchant of Venice appearances can be deceptive.” Write about some of the
times in The Merchant of Venice when appearances are not what they seem and
how this theme is presented at different points in the play.

[20+5]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks).

Indicative content

Responses may include:

AO1

An overview of Shakespeare’s presentation of the theme of appearance
and reality in the play

How Morocco and Arragon make their choices of casket based on
outward appearance, whereas Bassanio looks beyond “outward show”
The importance of disguise in the play and its effect on events, such as
Jessica dressing up as a boy to elope with Lorenzo, and Portia and
Nerissa disguising themselves as Doctor Balthazar and his clerk for the
trial, then testing their husbands

How Launcelot tries to appear to be a gentleman to his blind father
How Shylock appears to be helpful in offering to lend the money
Bassanio needs when his real motive is to trap Antonio

Comments on how Shylock appears to be winning his case against
Antonio before Portia turns the tables on him in Act 4

AO2

Comments on Shakespeare’s use of language in the presentation of
appearance and reality in the play

Comments on key phrases from the casket scenes, e.g. “All that glistens is
not gold”, “The world is still deceived with ornament”

The use of asides and dramatic irony to show the audience when
appearance is not reality

An appreciation of structure through the identification of key moments and
events in Shakespeare’s presentation of appearance and reality

This is not a checklist. Please reward valid alternatives.

AO4
Level Performance Descriptors
High Performance In the context of the Level of Demand of the question, Learners spell
4-5 marks and punctuate with consistent accuracy, and consistently use

vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance |In the context of the Level of Demand of the question, Learners spell

2-3 marks and punctuate with considerable accuracy, and use a considerable
range of vocabulary and sentence structures to achieve general control
of meaning.

Threshold Performance In the context of the Level of Demand of the question, Learners spell

1 mark and punctuate with reasonable accuracy, and use a reasonable range of
vocabulary and sentence structures; any errors do not hinder meaning
in the response.

0 marks Candidates do not reach the threshold performance outlined in the

performance descriptor above.
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Eduqas

Sticky Note

Selects an important scene and summarises the main events.



Eduqas

Sticky Note

Keeps focus, shifting discussion to a key character.



Eduqas

Sticky Note

Appreciates layers of disguise and their potential effect on an audience.



Eduqas

Sticky Note

Selects further examples with some detail in support.



Eduqas

Sticky Note

Probes character with focus.
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Eduqas

Sticky Note

Finds another relevant example, although discussion here isn't quite as focused.



Eduqas

Sticky Note

The candidate manages a focused discussion, although the latter half is less effective. Straightforward understanding is shown, placing the response just into Band 3, but more attention to AO2 would certainly have lifted it higher in the band.
10+3 = 13 marks.
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Eduqas

Sticky Note

Introduces some key aspects in this brief opening paragraph.



Eduqas

Sticky Note

Selects a key scene and some specific detail.



Eduqas

Sticky Note

Probes the author's intentions, citing specific examples.



Eduqas

Sticky Note

Moves onto another relevant character, maintaining focus.
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Eduqas

Sticky Note

Makes a couple of thoughtful inferences in this paragraph.



Eduqas

Sticky Note

Contextual knowledge adds to understanding of the effects of disguise.



Eduqas

Sticky Note

Sustains clear focus, looking at another layer of deception.
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Eduqas

Sticky Note

Discusses another key scene with detailed reference in support.



Eduqas

Sticky Note

In this focused and sustained discussion, the candidate demonstrates secure understanding, selecting detail from across the text in support. It achieves a solid Band 4 mark.
15+4 = 19 marks.










‘In The Merchant of Venice appearances can be deceptive. Write about some of the
times in The Merchant of Venice when appearances are not what they seem and how
this theme is presented at different points in the play. [25]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.
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SECTION B (POETRY)

GENERIC ASSESSMENT OBJECTIVES GRID

The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of
achievements in lower bands.

AO1, AO2 and AO3 are equally weighted in this question.

Total 15 marks

Band AO1l:1a+b, AO1:2 AO2 AO3
Candidates: Candidates: Candidates:
sustain focus on the task, including overview, convey ideas with analyse and appreciate writers’ use of show an assured understanding of the relationships
5 consistent coherence and use an appropriate register; use a language, form and structure, make assured between texts and the contexts in which they were written,
sensitive and evaluative approach to the task and analyse the text reference to meanings and effects exploring including, where relevant, those of period, location, social
13-15 critically; show a perceptive understanding of the text, engaging and evaluating the way meaning and ideas are | structures and literary contexts such as genre, and the
marks fully, perhaps with some originality in their personal response; their conveyed through language structure and contexts in which texts are engaged with by different
responses include pertinent, direct references from across the text, form; use precise subject terminology in an audiences.
including quotations. appropriate context.
Candidates: Candidates: Candidates:
4 sustain focus on the task, convey ideas with coherence and use an discuss and increasingly analyse writers’ use show a secure understanding of the relationships between
appropriate register; use a thoughtful approach to the task; show a of language, form and structure, make texts and the contexts in which they were written, including,
10-12 secure understanding of key aspects of the text, with considerable thoughtful reference to the meanings and where relevant, those of period, location, social structures
marks engagement; support and justify their responses by well-chosen effects of stylistic features used by the writer; and literary contexts such as genre, and the contexts in
direct reference to the text, including quotations. use apt subject terminology. which texts are engaged with by different audiences.
Candidates: Candidates: Candidates:
3 focus on the task, convey ideas with general coherence and use a comment on and begin to analyse writers’ use show an understanding of the relationships between texts
mostly appropriate register; use a straightforward approach to the of language, form and structure, make some and the contexts in which they were written, including,
7-9 task; show an understanding of key aspects of the text, with reference to meanings and effects; use where relevant, those of period, location, social structures
marks engagement; support and justify their responses by appropriate relevant subject terminology. and literary contexts such as genre, and the contexts in
direct reference to the text, including quotations. which texts are engaged with by different audiences.
Candidates: Candidates: Candidates:
2 have some focus on the task, convey ideas with some coherence recognise and make simple comments on show some understanding of the relationships between
and sometimes use an appropriate register; use a limited approach writers’ use of language, form and structure, texts and the contexts in which they were written, including,
4-6 to the task; show some understanding of key aspects of the text, may make limited reference to meanings and where relevant, those of period, location, social structures
marks with some engagement; support and justify their responses by some | effects; may use some relevant subject and literary contexts such as genre, and the contexts in
direct reference to the text, including some quotations. terminology. which texts are engaged with by different audiences.
Candidates: Candidates: Candidates:
1 have limited focus on the task, convey ideas with occasional may make generalised comments on writers’ show limited understanding of the relationships between
coherence and may sometimes use an appropriate register; use a use of language, form and structure, may texts and the contexts in which they were written, including,
1-3 simple approach to the ta§k; sh_ow a basic understanding of some make basic referenpe to megnings and effects; Wherfe relevant, those of period, location, social structures
marks !<ey‘ aspe(_:ts of the text, with a little engagement; may support and may use some subject terminology but not anq literary contexts such as genre, and the c.ontexts in
justify their responses by some general reference to the text, always accurately. which texts are engaged with by different audiences.
perhaps including some quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit.






SECTION B (Poetry)

INDICATIVE CONTENT

Read the poem below, A Wife in London, by Thomas Hardy.

A Wife in London is a poem about loss. How does Thomas Hardy present loss in the
poem? Remember to refer to the contexts of the poem in your answer. [15]

This question assesses AO1, AO2 and AO3.

Indicative content

Responses may include:

AO1

An understanding of Hardy’s presentation of loss from the Wife’s point of
view

Sympathy for the Wife’s loss of her husband, and how this is increased by
the impersonal notification of his death

An appreciation of the irony of the sequence of messages received by the
Wife

Comments on Hardy’s use of language to present loss

Comments on the two-part structure of the poem and how it contributes to
the poem’s emotional impact

The use of pathetic fallacy in Hardy’s description of London
The use of light imagery and its effect
Comments on the use of positive language in the second part of the poem

Discussion of Hardy’s use of pauses, alliteration and onomatopoeia to
highlight key ideas and phrases

An understanding of the poem'’s historical context, such as the location and
nature of the Boer Wars from 1899-1902

The literary tradition of war poetry, and how this poem is one of the first to
focus on the effect of war on lives away from the fighting

Knowledge of Hardy’s biography and literary career

An understanding of how the cruelty of the Wife’s loss is typical of many
events in Hardy’s novels and poems, where a twist of fate impacts on the
lives of ordinary people

This is not a checklist. Please reward valid alternatives.






SECTION B (POETRY)

GENERIC ASSESSMENT OBJECTIVES GRID

The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of achievements in

lower bands.
AO1, AO2 and AO3 are equally weighted in this question. Total 25 marks
Band AO1:1la+b, AO1:2 | AO2 | AO3
Comparison is critical, illuminating and sustained across AO1, AO2 and AO3. There will be a wide ranging discussion of the similarities and/or differences between the poems.
Candidates: Candidates: Candidates:
sustain focus on the task, including overview, convey ideas with consistent analyse and appreciate writers’ use of language, form | show an assured understanding of the relationships between texts
5 coherence and use an appropriate register; use a sensitive and evaluative and structure, make assured reference to meanings | and the contexts in which they were written, including, where
21-25 approach to the task and analyse the texts critically; show a perceptive and effects exploring and evaluating the way meaning| relevant, those of period, location, social structures and literary
K understanding of the texts, engaging fully, perhaps with some originality in and ideas are conveyed through language structure contexts such as genre, and the contexts in which texts are
marks their personal response; their responses include pertinent, direct references and form; use precise subject terminology in an engaged with by different audiences.
from across the texts, including quotations. appropriate context.
Comparison is focussed, coherent and sustained across AO1, AO2 and AO3. There will be a clear discussion of the similarities and/or differences between the poems.
Candidates: Candidates: Candidates:

4 sustain focus on the task, convey ideas with coherence and use an discuss and increasingly analyse writers’ use of show a secure understanding of the relationships between texts and
16-20 appropriate register; use a thoughtful approach to the task; show a secure language, form and structure, make thoughtful the contexts in which they were written, including, where relevant,
marks understanding of key aspects of the texts, with considerable engagement; reference to the meanings and effects of stylistic those of period, location, social structures and literary contexts such

support and justify their responses by well-chosen direct reference to the features used by the writer; use apt subject as genre, and the contexts in which texts are engaged with by
texts, including quotations. terminology. different audiences.

Comparison is focussed across AO1, AO2 and AO3 with some valid discussion of the similarities and/or differences between the poems.

Candidates: Candidates: Candidates:

3 focus on the task, convey ideas with general coherence and use a mostly comment on and begin to analyse writers’ use of show an understanding of the relationships between texts and the
11-15 appropriate register; use a straightforward approach to the task; show an language, form and structure, make some reference | contexts in which they were written, including, where relevant, those
K understanding of key aspects of the texts, with engagement; support and to meanings and effects; use relevant subject of period, location, social structures and literary contexts such as
marks justify their responses by appropriate direct reference to the texts, including terminology. genre, and the contexts in which texts are engaged with by different

quotations. audiences.
Comparison is general with some discussion of the obvious similarities and/or differences between the poems.
Candidates: Candidates: Candidates:
2 have some focus on the task, convey ideas with some coherence and recognise and make simple comments on writers’ use| show some understanding of the relationships between texts and
6-10 sometimes use an appropriate register; use a limited approach to the task; of language, form and structure, may make limited the contexts in which they were written, including, where relevant,
marks show some understanding of key aspects of the texts, with some engagement;| reference to meanings and effects; may use some those of period, location, social structures and literary contexts such
support and justify their responses by some direct reference to the texts, relevant subject terminology. as genre, and the contexts in which texts are engaged with by
including some quotations. different audiences.
Comparison is very limited. There may be a basic awareness of the obvious similarities and/or differences between the poems.
Candidates: Candidates: Candidates:
1 have limited focus on the task, convey ideas with occasional coherence and may make generalised comments on writers’ use of show limited understanding of the relationships between texts and
may sometimes use an appropriate register; use a simple approach to the language, form and structure, may make basic the contexts in which they were written, including, where relevant,
1-5 task; show a basic understanding of some key aspects of the texts, with a little| reference to meanings and effects; may use some those of period, location, social structures and literary contexts such
marks engagement; may support and justify their responses by some general subject terminology but not always accurately. as genre, and the contexts in which texts are engaged with by
reference to the texts, perhaps including some quotations. different audiences.
0 marks Nothing worthy of credit Nothing worthy of credit Nothing worthy of credit






Choose one other poem from the anthology in which the poet also writes about loss.
Compare the way the poet presents loss in your chosen poem with the way Thomas
Hardy presents loss in A Wife in London. [25]

In your answer to you should compare:

e the content and structure of the poems — what they are about and how they
are organised

¢ how the writers create effects, using appropriate terminology where relevant

¢ the contexts of the poems, and how these may have influenced ideas in them

Indicative content

For the second poem, candidates may choose any other appropriate poem from the
anthology that explores the presentation of loss. For example, if candidates choose
The Manhunt, then responses may include:

AO1
¢ How both poems deal with the theme of loss

e How both poems look at loss through war from a wife’s point of view,
although in different ways and at different times

e Anunderstanding of how Hardy shows a wife receiving news of the death
of her husband, while Armitage presents a wife coping with her
husband’s injuries and the loss of his mental stability

¢ How The Manhunt shows at least some hope for the wife, contrasting
with the tragic hopelessness of A Wife in London

AO2
¢ How Armitage uses language to achieve specific effects and how this
compares to Hardy’s use of language in A Wife in London

e The use of free verse, albeit with some structural pattern in The Manhunt,
compared with the more traditional regular structure and rhyme scheme in
A Wife in London

o How Armitage makes use of a series of metaphors compared to Hardy’s
more naturalistic approach

¢ Armitage’s use of repetition, adjectives related to damage and verbs
suggesting the speaker’s care, and how this compares to A Wife in London

e Anunderstanding of the contexts of The Manhunt and the contexts of A
Wife in London

¢ Comments on the different conflicts to which the poems are responses

e Awareness of the use of free verse and less traditional forms by 20" / 215
century writers

¢ A comparison of the differing social and scientific contexts affecting The
Manhunt and A Wife in London, e.g. a greater understanding of the
psychological impact of war, improved medical care and faster methods of
communication in the 21 century

This is not a checklist. Please reward valid alternatives.
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Eduqas

Sticky Note

Begins to engage with the poem's content.



Eduqas

Sticky Note

Shows some basic understanding of context.
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Eduqas

Sticky Note

Comments on some features of punctuation and how they contribute to the mood and impact of the poem.



Eduqas

Sticky Note

Shows awareness of a key device in the poem and its effect in conveying feelings - continuing to address AO2.



Eduqas

Sticky Note

Doesn't really grasp the impact of the letter and its irony here.



Eduqas

Sticky Note

The candidate shows some understanding, with coverage slightly better for AO2 than for AO1 and AO3, placing it solidly into Band 2.
5 marks.



Eduqas

Sticky Note

Makes a reasonable choice of poem for comparison.
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Eduqas

Sticky Note

Describes basic content of "Ozymandias" without explicitly linking it to the theme of loss.



Eduqas

Sticky Note

Summarises content of "A Wife in London" - again with no explicit link to loss.



Eduqas

Sticky Note

Begins to focus on the theme now.



Eduqas

Sticky Note

Implicitly focuses on the loss of power in "Ozymandias" through discussion of content, repeating a direct reference.



Eduqas

Sticky Note

Basic comparison, contrasting the loss of power on "Ozymandias" with loss of love in "A Wife in London".
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Eduqas

Sticky Note

The candidate manages some focus and understanding of key aspects, but lacks further development of specific detail and contextual comment, placing this response into mid-Band 2.
8 marks.
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Eduqas

Sticky Note

Offers some context, although nothing very specific.



Eduqas

Sticky Note

Shows focus, and perhaps a sense of Hardy's intention.



Eduqas

Sticky Note

Selects and highlights with a clear focus.



Eduqas

Sticky Note

Probes effect of punctuation, addressing AO2.
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Eduqas

Sticky Note

Struggles to express this idea, perhaps, but shows awareness of the effect of Hardy's description here, and perhaps some implicit AO3.



Eduqas

Sticky Note

Shows appreciation of the effect of the second half of the poem with the focus maintained.



Eduqas

Sticky Note

The candidate shows understanding of key aspects of the poem; further attention on AO2 and AO3 would have pushed this to the top of Band 3.
8 marks.



Eduqas

Sticky Note

Makes a good choice for comparison.
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Eduqas

Sticky Note

Begins to compare with clear focus.



Eduqas

Sticky Note

Perhaps - sees a link between content and the poem's structure.



Eduqas

Sticky Note

Shows some understanding of context.



Eduqas

Sticky Note

Maintains clear focus on theme of loss.
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Eduqas

Sticky Note

Manages some exploration of this image, addressing AO2.



Eduqas

Sticky Note

Supports contrast with an apt reference.



Eduqas

Sticky Note

Adds some more contextual knowledge to discussion of "The Manhunt".
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Eduqas

Sticky Note

The candidate achieves Band 3 marks for AO1 and AO2, with focused selection and highlighting. More could have been made of contexts, with AO3 not getting beyond Band 2.
13 marks.
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Eduqas

Sticky Note

Links analysis of a device to some contextual detail.



Eduqas

Sticky Note

Works with sub-text, probing how effects are created for the reader.



Eduqas

Sticky Note

Develops AO2 coverage with comments on the effects of structural features.



Eduqas

Sticky Note

Links textual detail to historical context.
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Eduqas

Sticky Note

Maintains focus while tracking through the poem.



Eduqas

Sticky Note

Offers alternative interpretations, incorporating elements of AO2 and AO3.



Eduqas

Sticky Note

The candidate sustains this focused, secure discussion while ensuring that all three AOs are addressed, attaining a solid Band 4 mark.
11 marks.



Eduqas

Sticky Note

Makes a good choice for comparison.



Eduqas

Sticky Note

Identifies a key contrast with focus.



Eduqas

Sticky Note

Identifies a link and begins to explore textual detail.
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Eduqas

Sticky Note

Links textual detail to context.



Eduqas

Sticky Note

Supports point of comparison with selection of specific textual detail.



Eduqas

Sticky Note

Compares use of language devices and digs into images and language choice.
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Eduqas

Sticky Note

Sustains analysis of language, integrating contextual detail.



Eduqas

Sticky Note

Continues to find apt points of comparison, supported with detail from both texts.
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Eduqas

Sticky Note

Perhaps - attempts to link structure to content in both poems.



Eduqas

Sticky Note

Links personal response to poem's contextual background.



Eduqas

Sticky Note

The candidate sustains focus and offers a secure, detailed comparison of the poems, with relevant contextual comments, mainly on "The Manhunt", placing it towards the middle of Band 4. 
17 marks.










SECTION B (Poetry)

The poems you have studied are:

The Manhunt by Simon Armitage

Sonnet 43 by Elizabeth Barrett Browning
London by William Blake

The Soldier by Rupert Brooke

She Walks in Beauty by Lord Byron
Living Space by Imtiaz Dharker

As Imperceptibly as Grief by Emily Dickinson
Cozy Apologia by Rita Dove

Valentine by Carol Ann Duffy

A Wife in London by Thomas Hardy
Death of a Naturalist by Seamus Heaney
Hawk Roosting by Ted Hughes

To Autumn by John Keats

Afternoons by Philip Larkin

Duice et Decorum Est by Wilfred Owen
Ozymandias by Percy Bysshe Shelley
Mametz Wood by Owen Sheers

Excerpt from The Prelude by William Wordsworth





SECTION B (Poetry)

Answer both n and n .

You are advised to spend about 20 minuteson | 7 | 1 |, and about 40 minuteson | 7 | 2 |.

n Read the poem below, A Wife in London, by Thomas Hardy.

A Wife in London is a poem about loss. How does Thomas Hardy present loss in the
poem? Remember to refer to the contexts of the poem in your answer. [15]

n Choose one other poem from the anthology in which the poet also writes about loss.

Compare the way the poet presents loss in your chosen poem with the way Thomas
Hardy presents loss in A Wife in London. [25]

In your answer to | 7 | 2 | you should compare:

» the content and structure of the poems — what they are about and how they are
organised

* how the writers create effects, using appropriate terminology where relevant

» the contexts of the poems, and how these may have influenced the ideas in them

A Wife in London
| - The Tragedy

She sits in the tawny vapour
That the City lanes have uprolled,
Behind whose webby fold on fold
Like a waning taper
The street-lamp glimmers cold.

A messenger’s knock cracks smartly,

Flashed news is in her hand

Of meaning it dazes to understand
Though shaped so shortly:

He — has fallen — in the far South Land ...

Il - The lrony

"Tis the morrow; the fog hangs thicker,

The postman nears and goes:

A letter is brought whose lines disclose
By the firelight flicker

His hand, whom the worm now knows:

Fresh — firm — penned in highest feather —
Page-full of his hoped return,
And of home-planned jaunts by brake and burn
In the summer weather,
And of new love that they would learn.
THOMAS HARDY
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Essay questions

The following descriptions have been provided to indicate the way in which progression within the criteria is
likely to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 20+5

Band AOl:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
17-20 analyse the_ text critically; show a perceptive thro_ugh Iang_uage st(ucture and fo_rm; use precise
marks understam_jlng of the text, gng_aglng_fully, subject terminology in an appropriate context.
perhaps with some originality in their personal
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 considerable coherence and use an language, form and structure; make thoughtful
appropriate register; use a thoughtful reference to the meanings and effects of stylistic
13-16 approach to the task; show a secure features used by the writer; use apt subject
marks unde.rstandlng of key aspgcts of the text., WIFh terminology.
considerable engagement; support and justify
their responses by well-chosen direct
reference to the text, including quotations
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
9-12 task; show an understanding of key aspects of | subject terminology.
marks the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on
with some coherence and sometimes use an writers’ use of language, form and structure; may
2 appropriate register; use a limited approach to | make limited reference to meanings and effects;
the task; show some understanding of key may use some relevant subject terminology.
5-8 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
quotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the text, | accurately.
1-4 marks . . )
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






How does Shakespeare present love in Romeo and Juliet? Refer to characters and

events from the play in your answer.

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and
the use of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks).

Indicative content

Responses may include:

AO1
[ ]

An overview of the presentation of the theme of love in the play
Comments on the different forms of love presented in the play, e.g.
romantic love, familial love, the love between friends

The strength of Romeo and Juliet’s passion and its consequences for
them and those around them

Romeo’s infatuation with Rosaline and its effects on his mood and
behaviour

How Romeo’s highly stylised love contrasts with Juliet’s more practical
attitude

The attitudes of various characters towards love and sex, e.g. Samson and
Gregory’s crude comments on sexual violence, Mercutio and the Nurse’s
bawdy talk, Paris’s formal, traditional approach to love, Lord and Lady
Capulet seeing love as a financial and social arrangement

AO2

Comments on Shakespeare’s use of language in the presentation of love
Comments on key exchanges and speeches, e.g. between Romeo and
Juliet in Act 1 Scene 5, Act 2 Scene 2, Act 3 Scene 5 and Act 5 Scene 3.
Comments on the use of imagery (e.qg. light, religion) and language devices
(e.g. oxymoron) to present love

Comments on how Shakespeare’s use of form contributes to his
presentation of love, e.g. soliloquy, sonnets, rhyming couplets

An appreciation of structure through the identification of key moments and
events in Shakespeare’s presentation of love

This is not a checklist. Please reward valid alternatives.

AO4

Level Performance Descriptors

High Performance In the context of the Level of Demand of the question, Learners spell
4-5 marks and punctuate with consistent accuracy, and consistently use

vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance |In the context of the Level of Demand of the question, Learners spell

2-3 marks and punctuate with considerable accuracy, and use a considerable
range of vocabulary and sentence structures to achieve general control
of meaning.

Threshold Performance In the context of the Level of Demand of the question, Learners spell

1 mark and punctuate with reasonable accuracy, and use a reasonable range of
vocabulary and sentence structures; any errors do not hinder meaning in
the response.

0 marks Candidates do not reach the threshold performance outlined in the

performance descriptor above.

[20+5]
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Eduqas

Sticky Note

Makes a relevant point, but lacks a specific textual reference in support.



Eduqas

Sticky Note

True, but quite a generalised reference.



Eduqas

Sticky Note

Selects another scene, offering a simple summary of the events without specific reference or further detail.
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Eduqas

Sticky Note

The candidate manages a simple re-telling of some key moments in the play. There is nothing inaccurate here, but the lack of specific reference and development of detail limits the mark to the bottom end of Band 2.
6+2 = 8 marks.
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Eduqas

Sticky Note

Perhaps, although "ill-fated" seems a more obvious choice here.



Eduqas

Sticky Note

Makes up a reference to to support a valid point.
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Eduqas

Sticky Note

Selects and probes an image with focus, addressing AO2.



Eduqas

Sticky Note

Paragraph openings ensure that there is a clear focus on the question.



Eduqas

Sticky Note

Presumably referring to "What lamb! What ladybird!" - the point is nonetheless a valid one.
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Eduqas

Sticky Note

Maintains a clear focus, working right across the text.



Eduqas

Sticky Note

This is a focused, straightforward response, showing understanding, despite one or two wobbly references: a solid Band 3 effort.
11+3 = 14 marks.
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Eduqas

Sticky Note

Begins with a clear focus and some analysis of language.



Eduqas

Sticky Note

Not quite understood here.



Eduqas

Sticky Note

Moves on to another example of love, again selecting and probing language use.
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Eduqas

Sticky Note

Uses tentative language to explore inferences on Romeo and Juliet's initial meeting.



Eduqas

Sticky Note

Continues to select apt example from across the text to explore the theme of love.



Eduqas

Sticky Note

Looks at alternative interpretations.
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Eduqas

Sticky Note

Comments are focused and are becoming increasingly evaluative.



Eduqas

Sticky Note

Works right across the text chronologically, sustaining the clear focus throughout.
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Eduqas

Sticky Note

In this focused and sustained response, the candidate considers the presentation of love through a range of characters and events. Regular analysis of language choice helps ensure this is placed in the upper half of Band 4.
15+4 = 19 marks.










How does Shakespeare present love in Romeo and Juliet? Refer to characters and
events from the play in your answer. [25]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.
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SECTION A (SHAKESPEARE)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Extract questions

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

Total 15 marks

Band AO1:1a+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
13-15 analyse the_ text critically; show a perceptive thro_ugh Iang_uage structure and fqrm; use precise
marks understanding of the text, engaging fully, subject terminology in an appropriate context.
perhaps with some originality in their personal
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 coherence and use an appropriate register; language, form and structure; make thoughtful
use a thoughtful approach to the task; show a reference to the meanings and effects of stylistic
10-12 secure understanding of key aspects of the features used by the writer; use apt subject
text, with considerable engagement; support terminology.
marks R A
and justify their responses by well-chosen
direct reference to the text, including
quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
7-9 marks . . o
the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on
with some coherence and sometimes use an writers’ use of language, form and structure; may
2 appropriate register; use a limited approach to | make limited reference to meanings and effects;
the task; show some understanding of key may use some relevant subject terminology.
4-6 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the text, | accurately.
1-3 marks . : .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






Read the extract on the opposite page. Then answer the following question:

Look at how Macbeth speaks and behaves here. How do you think an audience
might respond to Macbeth at this point in the play? Refer closely to details from the

extract to support your answer.

[15]

This question assesses AO1 and AO2.

Indicative content

Responses may include:

AO1
L]

An overview of Macbeth’s situation and his reactions to events

Comments on Macbeth’s confident assessment of the military situation at
this point

Comments on Macbeth’s thoughts on how he has become immune to horror
and fear

Some interpretation of Macbeth’s reaction to the news of Lady Macbeth’s
death

How an audience might react to Macbeth’s response to the loss of his wife

AO2

Comments on Shakespeare’s use of language in the extract

Comments on the language of horror used by Macbeth

Macbeth’s use of imagery to convey the idea of the meaninglessness of life
Macbeth’s use of repetition, alliteration and exclamation, and how they help
reveal his feelings to an audience

Shakespeare’s use of verse in the extract

This is not a checklist. Please reward valid alternatives.
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Eduqas

Sticky Note

Selects and interprets, without looking at language at all here.



Eduqas

Sticky Note

Identifies a technique here...



Eduqas

Sticky Note

...and here tries to comment on the effect, though struggling to convince in this paragraph.



Eduqas

Sticky Note

Shows some basic understanding.



Eduqas

Sticky Note

Make some selections and begins to interpret, showing some understanding: gets into Band 2 for AO1 and AO2.
5 marks.
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Eduqas

Sticky Note

Begins with clear focus.



Eduqas

Sticky Note

Selects and highlights, showing understanding of a key aspect.



Eduqas

Sticky Note

Makes an inference, keeping audience response in mind.
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Eduqas

Sticky Note

Offers some closer comments on language choice here, contributing to AO2 marks.



Eduqas

Sticky Note

Makes a straightforward, valid inference.



Eduqas

Sticky Note

Comments aren't very clear here.



Eduqas

Sticky Note

Not a convincing interpretation.
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Eduqas

Sticky Note

Shows awareness of a change.



Eduqas

Sticky Note

Although the latter half becomes increasingly generalised, overall the candidate gets to Band 3 with focused, straightforward selection and highlighting.
8 marks.
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Eduqas

Sticky Note

Places the extract and introduces a key aspect.



Eduqas

Sticky Note

Makes a sound, well-supported point and looks at audience response.



Eduqas

Sticky Note

Sees a change and uses appropriate subject terminology.



Eduqas

Sticky Note

Makes a close comment on language choice.
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Eduqas

Sticky Note

Probes sub-text and effect on audience.



Eduqas

Sticky Note

Tracks through extract, making well-supported inferences.



Eduqas

Sticky Note

The candidate tracks and probes the extract, showing secure understanding. More attention to AO2 would have pushed the response to the top of Band 4.
10 marks.










Macbeth

Answer both lZIII and EIZI .

You are advised to spend about 20 minutes on EIIl and about 40 minutes on |ZIZ| .

|Z|I| Read the extract on the opposite page. Then answer the following question:

Look at how Macbeth speaks and behaves here. How do you think an audience might
respond to Macbeth at this point in the play? Refer closely to details from the extract to
support your answer. [15]





MACBETH

SEYTON

MACBETH

SEYTON

MACBETH

Dunsinane

Enter, with drum and colours, MACBETH, SEYTON and SOLDIERS

Hang out our banners on the outward walls.
The cry is still ‘They come’. Our castle’s strength
Will laugh a siege to scorn. Here let them lie
Till famine and the ague eat them up.
Were they not forced with those that should be ours,
We might have met them dareful, beard to beard,
And beat them backward home.
[A cry of women within]
What is that noise?

It is the cry of women, my good lord. [Exit]

| have almost forgot the taste of fears.

The time has been, my senses would have cooled
To hear a night-shriek, and my fell of hair

Would at a dismal treatise rouse and stir

As life were in’t. | have supped full with horrors;
Direness, familiar to my slaughterous thoughts,
Cannot once start me.

Enter SEyTON
Wherefore was that cry?
The Queen, my lord, is dead.

She should have died hereafter;

There would have been a time for such a word.
Tomorrow, and tomorrow, and tomorrow,
Creeps in this petty pace from day to day,

To the last syllable of recorded time;

And all our yesterdays have lighted fools

The way to dusty death. Out, out, brief candle!
Life’s but a walking shadow, a poor player,
That struts and frets his hour upon the stage,
And then is heard no more. It is a tale

Told by an idiot, full of sound and fury,
Signifying nothing.











